Sacred Heart Catholic School - SEND Flow Chart
A ‘Graduated Response’ is the way that schools support children and young people with SEND.

Universal Support — Class Teacher

A ‘Graduated Response’ within our school starts with, ‘Quality First Teaching’ for ALL pupils. This level is called ‘Universal
Support’, it is the actual teaching by the member of staff that is inclusive to meet the needs of each child or young person.
This includes pupils who are not on the SEND register, as well as pupils who are.

It reflects that pupils learn at different rates and in different ways.

The teacher is responsible for meeting the needs of all the pupils in their care through the Universal Support that they give.
It is expected that “All teachers are teachers of SEND”'.

Strategies can be found using the document: Sacred Heart Catholic Primary School and Nursery — SEND Principles

What happens next?

Children and their families should speak to the teacher if they are having difficulties. Pupils may show different emotions,

feelings, and actions at home to school, and vice versa, so this may need exploring. Although many pupils may need added,

short-term interventions this does not mean that they are placed on the SEN register or at SEN Support. Interventions are

not to be used in the place of Quality Teaching delivered by the teacher as part of the ‘Graduated Response’. The teacher
may get support from other experienced staff in the school.

The teacher will share an Individual Provision Map, which shows what is already in place for the child.

Are their difficulties impacting their learning or progress is less than expected?

The teacher will get support from the Special Educational Needs Coordinator (SENCO), who, day to day, makes sure
that the setting meets the needs of pupils with SEND. The teacher will complete a cause for concern form and share with
the SENCO. The SENCO will share some strategies to ensure the teacher is putting the universal strategies into place to
support the child. You can find out more of what the offer is for pupils with SEND at Sacred Heart:

SEND Information Report

Targeted Support — Class Teacher / support from the SENCO

The SENCO will meet with the teacher, pupil and their family, carry out observations, book looks and assessments. This will
help to find if there is SEND and what support that is additional to or different, from the Universal Support, is needed.

The teacher works with the SENCO. The pupil and their family are involved at every stage. Other staff may be involved who
are trained to deliver what is needed. Support Services outside of the setting may be asked for their input.

All settings follow a ‘Graduated Approach’ with the four stages of action: ‘assess, plan, do and review’ (APDR) (Code of
Practice, 5.38). Most pupil needs are met through this cycle being put in to place early and through the resources that are
available in the setting. All our SEND support fits into a four-part cycle called Assess, Plan, Do, Review.

Assess: We decide what the child’s needs are. %
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Plan: We set targets. We decide how we support the child to meet these targets. VS ;
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Do: Everyone follows the plans we’ve agreed. ”o&‘ S
Review: We look at how well the plans worked. We agree what to do next.

Each cycle takes one school term and there are three cycles per year, (Oct- Feb, Feb- July, July-Oct).

Sometimes this timescale is shorter (e.g., we are working on an important safety target or because the child is very young and is changing quickly).

SEN Support - Provision Map / Edukey

Parents and families will receive a code to access their child’s Individual Support Plan on ‘Edukey’. They can find an online
ISP documents, provisions their child is accessing and can leave messages. The Class Teachers can provide a paper
document during parent consultations and additional ISP meetings. The school encourages families to go online to access
their child’s ISP and it’s important to leave feedback to fully be part of the ISP process. The website link is:

https://edukeyapp.com/parent/login
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https://www.shcps.co.uk/ckfinder/userfiles/files/SHS%20SEN%20Principles.pdf
https://www.shcps.co.uk/ckfinder/userfiles/files/SHS%20Individual%20Pupil%20Provision%20Map.pdf
https://www.shcps.co.uk/ckfinder/userfiles/files/SEND%20Information%20report%20and%20policy%20Sacred%20Heart%20Feb%202024.pdf
https://edukeyapp.com/parent/login

Case examples at the different stages of Universal and Targeted

Meet ‘A’ at Universal Support with a Hearing Impairment:

‘A has a bilateral moderate to severe sensorineural hearing loss with fluctuation glue ear.
He wears two hearing aids. ‘A’ has recently been issued with an Edumic radio aid that helps
to give him direct input from the teacher’s voice into his hearing aids. ‘A" says that he prefers
10 sit in the middle of the classroom where he can hear what the teacher and other children
are saying. School staff know that they should face ‘A’ when talking to him as this supports
his hearing with lip-reading. Staff check that ‘A’ has understood instructions, especially
when there is background noise. During whole class teaching, adults do not move around
the class when talking, as this makes it much harder for him to follow what is being said. The
staff know that it is important to have the least amount of background noise as possible and
to repeat what other pupils may say. ‘A, with this support, is on track with his learning.

Meet ‘B’ at Targeted Support with Social,
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Meet ‘C’ at Targeted Support with Speech,
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Meet ‘D’ at Targeted Support with Social

A few pupils do not L . . B}
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noise, they work sometimes. He needs an adult when
working with classmates; he gets frustrated if they talk
about anything other than “Minecraft”. A personalised
social story was written to help his play with others, but
he prefers to find an adult. He doesn'’t like clubs because
of the routine change. The school and family saw little
progress, if at all, from the personalised support agreed
with the input of Support Services. He is anxious and
withdrawn. An EHCNA is requested.




Specialist Support - What is the process of receiving an EHCP (Education, Health, and Care Plan)?

Please speak to the school SENDCo about this process.

Specialist Support: A few pupils need specialist support and may need an Education, Health and Care needs assessment
(EHCNA) to find out if special educational provision is needed.

An Education, Care and Health Needs Assessment (EHNCA) can be requested by:
¢ A person acting on behalf of a school or post-16 institution.
¢ A young person over the age of 16 but under the age of 25.

e Anyone else can bring a child or young person who has (or may have) SEN to the attention of the Local Authority,
particularly where they think an EHCNA may be necessary.

A range of evidence is submitted to the Local Authority. In Southend this is through an online application using the
‘Education, Health and Care Hub’ (EHC Hub), wherever possible.

This can be found here: https://ehchub.southend.gov.uk/about/

l— An EHCNA is requested j

The multi-agency panel finds that The multi-agency panel finds that
the EHCNA is not needed the EHCNA js needed

Advice is given by the panel. ) ) .
SEN Sunport and Universal The EHCNA finds that an The EHCNA finds that an EHCP is
Pp . EHCP is not needed needed, this is a legal document

Support continues.
Advice is given by the panel. There is an offer of mediation and the SEN Support and Universal Support
right to appeal. Information gathering continues at SEN Support. continues. An Annual Review takes
SEN Support and Universal Support continues. place once a year.

Case examples at the different stages at Specialist support.

Meet ‘E’ at Specialist Support with a Visual Impairment:

‘E'"is still coming to terms with his visual difflculties and what this means to him. He is registered
sight impaired. Training for staff makes sure that they understand his condition and needs.
Materials are in print 24, Arial font, black ink on blue paper. There is good contrast and matt
materials avoid glare. Pictures and text are not mixed, and presentation of information is simplifled.
Verbal instructions are given. ‘E’ sits at the front of the class, near the whiteboard, with the light to
his side or behind. An adult helps him to understand the environment; and he can safely navigate
around school. Stairs are difflcult so he is alwaus helped by a member of staff. Classmates make
him aware of obstacles, objects or what is happening at a distance, especially when he isin a
place that he doesn't know. For assessments, ‘E" has up to 25% added time, eye rest breaks and
uses a magnifler. He has regular touch-typing sessions and in Year 7 will use a laptop in lessons.
He is making steady progress against his targets (mobility, orientation, wellbeing).



https://ehchub.southend.gov.uk/about/

What happens next?

Once an application is submitted and
the 20 week timeline begins
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explaining the decision and next steps.
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There are some exemptions that can be applied to these timescales, such as school holiday date.
Please refer to the Code of Practice for more details

This information has been taken from the dcoment -
https://www.livewellsouthend.com/downloads/download/3/southend-send-what-happens-next-a-graduated-
response-to-special-educational-needs-and-disabilities



https://www.livewellsouthend.com/downloads/download/3/southend-send-what-happens-next-a-graduated-response-to-special-educational-needs-and-disabilities
https://www.livewellsouthend.com/downloads/download/3/southend-send-what-happens-next-a-graduated-response-to-special-educational-needs-and-disabilities

